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Introduction and Aims 

 

Duke of Kent School, in accordance with its Ethos and Aims, seeks to enable all its pupils to thrive and to 

achieve their potential in every area and aspect of School life.  

 

We aim to eliminate discrimination, promote equality of opportunity and foster good relations between 

disabled and non-disabled pupils, those identified with special educational needs (SEN) and their peers. This 

policy should be read in conjunction with our Equal Opportunity and Diversity policy and applies to all 

pupils from Nursery to Year 11, including therefore pupils in the Early Years Foundation Stage. Pupils with 

Special Educational Needs and/or Disabilities (SEND) may also have an Individual Health Care Plan (IHCP); 

further information on IHCP can be found in our Supporting Pupils with Medical Conditions Policy. Further 

information about any aspect of educational and welfare provision for pupils with SEND is available from 

the Learning Development Department (LDD). 

 

We aim to do what is necessary to enable children and young people to develop, learn, participate and 

achieve the best possible outcomes irrespective of whether that is through reasonable adjustments for a 

disabled child or young person or special educational provision for a child or young person with special 

educational needs. We want to help young people realise their ambitions in relation to higher education 

and/or employment, independent living, participation in society (having friends and contributing to society), 

and healthy living. Slow progress and low attainment do not necessarily mean a child has SEN.  

Our Learning Development Centre is a dynamic department, fully integrated in every aspect of School life.  

The Head of Learning Development (SENCO), is a member of the Senior Leadership Team, the Health and 

Safety Committee and the Education Committee. The Head of Learning Development (SENCO) is also 

supported by two Learning Development coordinators. One of whom is responsible for Learning 

Development pupils in Years N-4  and the other for Learning Development pupils in Years 10 and 11. The 

Head of Department coordinates pupils in Years 5-9 The Learning Development Department also works 

closely with the Academic Progress and Data Coordinator to identify potential SEND pupils.  

 

When SEND needs are identified, our approach is to take action to remove barriers to learning and to put 

specialist educational provision in place where necessary.  
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This policy is written with reference to the Equality Act 2010, Special Educational Needs and Disability 

Code of Practice: 0 to 25 years (January 2015) and to the Department for Education, Supporting pupils at 

school with medical conditions (statutory guidance, updated August 2017) and the Education (Independent 

School Standards) Regulations 2014 

 

 

Aware of its legal obligations, the School seeks to support pupils with SEND, including pupils with an 

EHCP, through appropriate educational, pastoral and specialist provision. Where a pupil with an EHCP is 

admitted to the School, the School will work collaboratively with the pupil, parents/carers and the 

responsible local authority to support implementation of the special educational provision and pastoral 

support specified in the EHCP, insofar as it falls within the School's responsibilities and the arrangements 

agreed for the placement. The School will co-operate fully with the relevant Local Authority in delivering 

the provision specified in a pupil's EHCP and will facilitate and participate in the statutory Annual Review 

process. 

 

 

Individual staff at Duke of Kent School have a range of training, experience and expertise in the area of 

SEND, both here and in other contexts, including supporting pupils with severe allergies, autistic spectrum 

disorders, cancer, diabetes, dyspraxia, dyslexia, epilepsy, sensory impairment. We do not however have the 

facilities or resources to offer highly specialised or intensive treatment. Awareness, enhanced and specialist 

training are available to our staff as part of our training programme for the whole staff and for individual 

teachers. When appropriate, parents are invited to participate in training staff. Training needs are reviewed 

annually as part of the appraisal process and any necessary actions taken.  

 

The school has regard for the Department for Education guidance Promoting and supporting mental health 

and wellbeing in schools and colleges (updated April 2026), Duke of Kent School recognises that some 

pupils experiencing persistent or significant mental health difficulties may also have SEND. The School 

adopts a whole-school approach to promoting positive mental health and wellbeing and works closely with 

pupils, parents and relevant external agencies to ensure appropriate support is provided. The School 

recognises that children with SEND may face additional safeguarding vulnerabilities and barriers to 

recognising, reporting or communicating concerns. Staff receive appropriate safeguarding training in line 

with Keeping Children Safe in Education and work collaboratively to ensure pupils receive timely and 

appropriate support.  

 

The School recognises that some pupils with SEND may have particular needs or vulnerabilities that should 

be taken into account when responding to behaviour or situations where additional support may be 

required. The School prioritises preventative, supportive and proportionate approaches however it 

recognises that pupils with SEND may be disproportionately impacted by the use of restrictive 

interventions and reasonable force. The school is committed to understanding and addressing the 

individual needs, communication difficulties, sensory needs, triggers and vulnerabilities of pupils with SEND 

in order to reduce the likelihood of restrictive interventions being required and to ensure that any 

intervention is lawful, necessary, proportionate and appropriately recorded and reviewed. This policy 

should be read in conjunction with the school's Restrictive Interventions and Reasonable Force Policy, 

which sets out the school's approach to the prevention, use, recording and review of restrictive 
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interventions and reasonable force. This policy should also be read in conjunction with the school's 

behaviour policy which outlines how the behaviour policy takes into consideration pupils with SEND.  

 

An updated list of pupils identified as having SEND is available on the Learning Development Google Drive 

so staff are aware of those identified as having SEND at the start of and during each academic year. Access 

is restricted to staff who require the information in order to fulfil their professional responsibilities. 

 

The Learning Development team work closely with the Director of Studies but the responsibility of 

monitoring progress and making provision for stretch and challenge pupils (formerly known as ‘Gifted and 

Talented’) is co-ordinated by the Academic Progress and Data Coordinator.  

 

As pupils approach the end of compulsory school age, the School will increasingly support them to exercise 

greater autonomy and participate directly in decisions concerning their education, health and preparation 

for adulthood. Where a pupil has an EHCP, the School will support the pupil and their parents to 

understand and participate in the relevant statutory processes and decision-making arrangements as the 

pupil approaches and passes the end of compulsory school age. 

 

For pupils with an EHCP, annual reviews from Year 9 onwards will include a specific focus on preparation 

for adulthood, including education, employment and training, independent living, participation in society and 

maintaining good health. The pupil's aspirations, views and wishes will be central to this planning. 

Preparation for independent adult life, for all pupils, including those with special educational needs, is given 

careful emphasis throughout Duke of Kent School in the curriculum and extra-curricular activities and in 

particular through the PSHE programme.  Form teachers play a vital role in this process and are the first 

point of contact for parents and pupils.  

 

 

Underlying Principles 

 

Duke of Kent School supports the principles underlying the Code and expects these principles to be 

observed by all adults working with children and young people who have SEN or disabilities, including: 

 

● taking into account the views of children, young people and their families 

● enabling children, young people and their parents to participate in decision-making 

● collaborating with partners in education, health and social care to provide support  

● identifying the needs of children and young people 

● making high quality provision to meet the needs of children and young people 

● focusing on inclusive practices and removing barriers to learning 

● helping children and young people to prepare for adulthood 

 

The School is committed to working in close cooperation with local authority, health and social care 

partners to ensure the best outcomes for pupils. 
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Responsibilities 

 

The Head: The Head is responsible for ensuring that there is a culture of high expectations for pupils with 

SEND and that they are included in all the opportunities available to other children. Wherever necessary, 

the Head consults external health and social care professionals and meets with pupils and parents to make 

sure that the needs of children with medical conditions, disabilities and special educational needs are 

effectively supported. Regular meetings between the Head and Head of Learning Development (SENCO) 

support good communication. 

 

Day to day management of SEND in the School is delegated to the SENCO, Head of Learning 

Development and supported by the two Learning Development coordinators. Parents and prospective 

parents may contact the SENCO or Learning Development (LD) year group coordinators, via the School 

Office. 

 

The SENCO and LD year group coordinators plan and coordinate provision but classroom teachers remain 

responsible for the education of pupils identified with SEND and, with support from the SENCO and 

coordinators, will implement any programmes or strategies in place agreed as part of SEND support. The 

SENCO and coordinators will be responsible for ensuring that all adults working in the School understand 

their responsibilities to children with SEND, including pupils whose persistent mental health difficulties 

mean they need SEND provision. Specifically, the SENCO will ensure colleagues understand how the 

School identifies and meets pupils’ SEND needs and will liaise with parents and external professionals as 

necessary to provide the best possible support for pupils with SEND. 

 

Governing Body: The governing body is responsible for ensuring that appropriate arrangements are in 

place and procedures are carried out effectively. Arrangements for pupils with SEND in general and for 

pupils with an EHCP are reviewed annually (Summer Term Health and Safety Meeting) by the Governor 

with Lead Responsibility for SEND (Mrs Penny McKenna) on behalf of the governing body. 

 

Defining Disability and Special Educational Needs 

 

a) Disability: According to the 2010 Equality Act, a person is disabled if they have ‘a physical or mental 

impairment which has a long-term and substantial adverse effect on their ability to carry out normal day to 

day activities’. ‘Long term’ is defined as a year or more; ‘substantial’ is defined as ‘more than minor or 

trivial’.  This definition includes sensory impairments such as those affecting sight or hearing and long-term 

health conditions such as asthma, diabetes, epilepsy and cancer. Children and young people with such 

conditions do not necessarily have SEN but there is a significant overlap between disabled children and 

young people and those with SEN.  

 

b) SEN: Duke of Kent School takes its definitions of SEN from the Special Educational Needs and Disability 

Code of Practice: 0 to 25 years (January 2015) 

 

i. A child or young person has SEN if they have a learning difficulty or disability which calls for special 

educational provision to be made for him or her. 

 

ii. A child of compulsory school age or a young person has a learning difficulty or disability if he or she 

● has a significantly greater difficulty in learning than the majority of others of the same age or  



 

5 
 

● has a disability which prevents or hinders him or her from making use of facilities of a kind 

generally provided for others of the same age in mainstream schools or mainstream post-16 

institutions 

 

iii.  For children aged two or more, special educational provision is educational or training provision that is 

additional to or different from that made generally for other children or young people of the same age by 

mainstream schools, maintained nursery schools, mainstream post-16 institutions or by relevant early years 

providers. For a child under two years of age, special educational provision means educational provision of 

any kind.” 

 

Slow progress and low attainment do not necessarily mean a child has SEND 

  

How Duke of Kent School Supports Pupils Identified with SEND 

 

1.   Introductory 

 

1.1  Pupils who require additional support to access the curriculum, to reach their academic potential 

or to make appropriate progress, are monitored by the Learning Development Department and the 

Academic Progress and Data Coordinator. The Learning Development Department is available to liaise 

with teachers to help ensure appropriate differentiation and strategies are put in place for SEN pupils 

within the classroom. In the Senior School, where appropriate need is evident within a year group, extra 

provision is sometimes made in the form of a small set for Maths, English or Science where more support 

can be given as the staff: pupil ratio is enhanced.  Where pupils have SEND and/or an EHCP requiring 

additional intervention or specific support beyond that being put in place within the classroom, appropriate 

support will be given through the Learning Development Department. 

 

1.2   Reasonable adjustments and ordinarily available classroom support are provided as part of the 

School's educational provision. Where pupils require additional specialist individual tuition beyond that 

provision, this may incur an additional charge, details of which are provided in advance and are available on 

the school website. Additional Learning Support is usually in the form of pull out small groups/ 1:1 lessons. 

Learning Support is provided in Extra Literacy/ English and Extra Numeracy/Maths, Occupational Therapy 

and Study Skills (typically at least one and up to four half hour sessions per week in Pre-Prep and Prep and 

up to two half hour sessions in the Senior School, depending on need). If chargeable, this support is billed 

to parents on a termly basis. If a pupil has an EHCP, the School will meet the provisions set out in the 

EHCP.  Where pupils are funded by Local Authorities, the Bursar will handle communication regarding 

payment for any Learning Support or classroom support. If receiving additional support lessons, pupils will 

be set clear targets (in the form of a Personal Learning Plan) which will be reviewed termly to monitor 

progress.   

 

1.3  An Annual Review will be held for any pupils with an EHCP, to discuss progress and to set global 

targets for future progress, with parents and any relevant external agencies, which the pupil may attend. 

The pupil’s perspective, whether the pupil is attending in person or through prior consultation, will be 

represented. There will be significant opportunities to seek a broad range of evidence prior to this meeting.  

 

1.4  The Head will be responsible for the overall pastoral care and welfare of the pupil, and will be 

regularly briefed on pupil progress by relevant staff, and will oversee regular contact with the parents. 
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2.  Communication between Learning Development Department and Staff 

 

2.1  The Head of Learning Development is the Special Educational Needs Coordinator (SENCO) and 

supported by the Learning Development coordinators for each year group, they will provide information 

and support to classroom teachers and assistants and where necessary to the wider staff about pupils with 

SEND/EHCPs, disseminating expertise both proactively and in response to teacher request. The Head of 

Learning Development (SENCO) and coordinators will liaise where appropriate with external 

professionals, for example Speech and Language Therapists, to ensure continuity of approach where 

possible and the provision of information to teaching and support staff. Staff Briefing (3 x weekly) and Pre-

Prep/ Prep Staff Meeting (weekly) are important opportunities for individual pupils’ progress, needs and 

attitudes to be discussed. 

 

2.2  Information on the profile, needs and suggested strategies for each SEND/EHCP pupil or those 

receiving Learning Support is readily available to all staff and is held on the Staff Shared Drive though 

further advice is available on request. At the INSET prior to the pupil starting at the School, the SENCO 

will have information on the profile of a pupil with an EHCP and suggested approach/strategies for teachers. 

 

2.3  The Learning Development Department serves as a resource for staff who wish to learn more 

about a particular condition or learning disability. Learning Development staff can attend lessons on teacher 

request to provide advice and feedback on teaching all pupils including those with EHCPs, and can initiate 

classroom visits to see pupils with an EHCP in order to monitor the progress of the pupil and the 

effectiveness of strategies employed. 

 

3. Communication with Pupils and Parents: 

 

3.1  Duke of Kent School seeks to promote excellent communication with the parents of all pupils but 

recognises that parents of pupils with an EHCP may require information beyond that which is usually 

provided (See Reporting in Curriculum Policy). Form teachers are reminded to be particularly alert to the 

needs of the pupil and parents in this regard and encouraged to be proactive in their communications. 

 

3.2  Parents of pupils with an EHCP are invited to visit to discuss their child’s educational needs, prior 

to the pupil starting at the School, or on identification of need, with the Head of Learning Development 

(SENCO) and the Head and to participate in the development and review of the Personal Learning Plan.  

 

3.3  Parental permission will be sought in cases where external agencies seek information or reports on 

pupils, except where Safeguarding requirements supersede this objective. 

 

3.4  Parents will be requested to ensure that the Head of Learning Development (SENCO) has access 

to any relevant documents or reports to ensure that Personal Learning Plans/Target Setting/Teacher 

Briefing are as well informed as possible. 

 

3.5  Parents should have clear information about the impact of the support provided. 

 

3.6  Parents are informed when special educational provision is made for a child, whether or not an 

 EHCP is in place. 
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3.7  In consultation with parents, pupils will be kept informed about their SEN and consulted about the 

provision being put in place for them in ways appropriate to their age and level of maturity.   

 

4. Pastoral Support: 

 

4.1  Pupils with SEND or an EHCP play a full part in the life of the School and are encouraged and, 

where necessary and possible, supported to take part in Activities and school trips, for example, which will 

promote their academic and social development. Development of friendships is regarded as a priority for 

pupils’ well-being will be supported if necessary with social skills intervention or enhanced mentoring. Form 

teachers take the lead on this but will work closely with the SENCO and other teaching staff to ensure that 

the pupil is fully and happily integrated into School life. 

 

4.2 In all dealings with the pupil, the Form Tutor and Head of Section will have regard to the 

 information provided in the EHCP. 

 

4.3  Where appropriate, an older pupil with an EHCP will be given opportunities (e.g. reading support 

or contributing to a Form Assembly) to mentor or act as a role model to younger pupils, under supervision 

of the SENCO. 

 

5. How Needs are Identified 

 

5.1       A referral for Learning Support can come as a result of concerns raised by the pupil, by teachers or 

parents, or as a result of pre-existing reports from a prior school or external expert or agency.  Whole 

school screening in spelling and writing speed operates from Year 3 upwards, reading is also screened up to 

Year 6. Progress checks, standardised test assessments and summer exams are also used to screen pupils 

and monitor progress. The screening tests available to the school are indicative only, they are not infallible. 

The Learning Development Department also work closely with the Academic Progress and Data 

Coordinator to monitor pupil progress and needs. 

 

In the Early Years Foundation Stage (EYFS), close communication is maintained between the Learning 

Development Department and teaching and support staff, including regular visits of LDD staff to the Pre-

prep classrooms. The pupils’ twice-yearly reports to parents, EYFS tracking documents and the EYFS 

profile (completed in the final term of the Reception year), are scrutinised by the Head of Pre-prep, EYFS 

Co-ordinator and SENCO. These track the following areas: 

 

● Communication and language 

● Physical development 

● Personal, social and emotional development 

● Literacy 

● Mathematics 

● Understanding the world 

● Expressive arts and design 

 

The EYFS profile is used to inform plans for future learning and to identify any additional needs for support.  
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5.2  The provision of Learning Support always follows careful analysis of need and discussion with the 

pupil and parents. Close liaison with classroom teachers and parents mean that individual targets and 

programmes best reflect the needs of the learner. Need is reviewed on a termly basis, with pupils included 

or discharged from Learning Support as appropriate. Interventions will follow the cycle of ‘Assess, Plan, Do, 

Review’ as advised in the Code of Practice.  Where specialist assessment or advice would assist the School 

in understanding a pupil's needs or identifying appropriate provision, the School will discuss this with the 

pupil and parents and, where appropriate, work with parents and relevant external professionals to obtain 

and act upon specialist advice. If it is agreed that an external assessment would be beneficial the Learning 

Development Department will liaise closely with parents and teachers and discuss with parents how the 

assessment could be arranged, but arrangements for a formal assessment with an external professional will 

be the responsibility of the Parents.   

 

5.3       The Learning Development Department will monitor the effectiveness and impact of SEND 

provision through review of pupil progress, attainment and engagement; review of Personal Learning Plans 

and support interventions; consultation with pupils, parents and staff; observation of provision where 

appropriate; and review of relevant attendance, behaviour, wellbeing and participation information. Where 

provision is not having the intended impact, the School will review and adapt the support provided. 

  

 

5.4 Duke of Kent School seeks to respond additionally to those pupils who require short term 

assistance, for example, with planning and organisation, and provides a short course of study skills  for 

individuals in Years 7-11 who require such intervention. Pupils may self-refer for this assistance or be 

referred to the Learning Development Department by parents or teachers. The Learning Development 

Department also run a series of lunchtime ‘drop in’ sessions which are open to all pupils and provide a 

forum for them to seek help with any work they are finding difficult.  

 

6. Reasonable Adjustments 

 

6.1  Duke of Kent School is committed to treating its pupils and applicants fairly.  According to the 

Equality Act 2010, we must take reasonable steps to ensure that disabled pupils and applicants are not put 

at a substantial disadvantage by comparison with pupils and applicants who are not disabled. Recognising 

that every child is unique, this document does not seek to cater for every situation.  It is intended as a 

general statement of our policy which sets out the principles underlying our approach to making 

adjustments for disabled pupils and the factors the school will take into account when considering requests 

for adjustments.  

 

6.2  We have a duty to make reasonable adjustments for pupils and applicants who are disabled under 

the Equality Act 2010 when they are put at a substantial disadvantage compared with pupils and  applicants 

who do not have disabilities.  A pupil or applicant is disabled if (s)he suffers from a physical or mental 

impairment that has substantial and long term adverse effect on his or her ability to carry out normal day-

to-day activities.  In most cases, disabilities will have lasted or be likely to last for 12 months or more.  

 

6.3  We seek to ensure that disabled pupils and applicants are not put at a substantial disadvantage by 

making reasonable adjustments:  

. to our policies, criteria and practices (ie the way we do things); and 

. by providing auxiliary aids and services (ie additional support or assistance) 
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There is no standard definition of an auxiliary aid or service.  Examples include: pieces of equipment; extra 

staff assistance; note-taking; induction loops; audio-visual fire alarms; readers; and assistance with guiding.  

 

6.4  We are not required to remove or alter physical features to comply with the duty to make 

reasonable adjustments for disabled pupils.  Similarly, we do not need to provide auxiliary aids for personal 

purposes unconnected with the education and services provided by the School.  The School site is large, 

with the Sports Hall and changing facilities located at the bottom of a steep hill. The site also includes a 

Victorian mansion building and access around the building is not level, and most entrances and exits to the 

teaching block involve steps.  Teaching and pupil facilities are arranged over several floors. All these factors 

present access challenges, for example, for pupils with impaired mobility. However, the School is 

committed to making any reasonable adjustments to ensure that disabled pupils may participate fully in 

school life. This policy should be read alongside the School Accessibility Plan. The School maintains a 

separate Accessibility Plan in accordance with Schedule 10 of the Equality Act 2010. The Accessibility Plan 

sets out the School's planned approach to increasing disabled pupils' access to the curriculum, improving 

the physical environment and improving access to information. The Plan is reviewed and revised regularly. 

 

6.5  Admission is considered in accordance with the School Admissions Policy and the School's ability 

to make reasonable adjustments while maintaining the efficient education of all pupils.We are allowed by 

law to apply an entry test and we do so as part of our admissions process.  If necessary, we make 

reasonable adjustments for disabled applicants sitting the entry test. 

 

6.6  Duke of Kent School prides itself on considering whether there is any adjustment it could make to 

overcome any substantial disadvantage suffered by a disabled applicant or pupil.  However, we do not 

always think of all possible adjustments and we want to work with parents to think as creatively as possible 

about this matter.   

 

6.7  If your child is disabled, you believe your child is being put at a substantial disadvantage compared 

with pupils without disabilities and there is an adjustment that we could make which would overcome this, 

you may write to the Special Educational Needs Coordinator (SENCO) setting out in full the adjustment 

required and (if necessary) how the school could put this into practice.  

 

6.8  In some cases, the school will be able to agree to and implement the requested adjustment as soon 

as possible.  In other cases, for example where the adjustment would be logistically difficult or more 

financially costly, we may need to consider in more detail how best to overcome the substantial 

disadvantage that the pupil or applicant is suffering and what measures it is reasonable for the school to 

take.  In these cases, the school may seek input from teachers, other experts (such as doctors and/or 

educational psychologists), you and the child in question.  

 

6.9  When considering whether it would be reasonable to make the adjustment, the school will 

 consider the following factors:  

●  whether it would overcome the substantial disadvantage experienced; 

●  the practicability of the adjustment; 

●  the effect of the disability on the pupil; 

●  the cost of the proposed adjustment; 

●  will it be provided under an EHCP from the Local Authority; 
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●  the school's resources; 

●  health and safety requirements 

●  the interests of other pupils (and potential pupils).  

  

6.10  You (or your child if the school believes your child has sufficient understanding of the nature of the 

request) may request that the existence or nature of your child's disability be treated as  confidential by the 

school.  We will take any such request into account when considering whether an adjustment is 

reasonable.  

  

6.11  Once the school has determined whether the relevant adjustment is reasonable, we will write to 

you, setting out the decision and the reasons.  If you are not happy with the school's decision about the 

reasonableness of the adjustment, you may lodge a complaint using the school's Complaints Procedure, 

available on the School website. 

 

6.12    For pupils with an EHCP, disability or applicable diagnosis, relevant Access Arrangements will be put 

in place according to current JCQ guidelines and dependent on the pupil's normal way of working within 

the classroom and internal assessments.  They are not awarded solely on the basis of a diagnosis, disability, 

medical condition or the existence of an Education, Health and Care Plan (EHCP).  

 

The School's Access Arrangements Assessor is appropriately qualified in accordance with current JCQ 

regulations. 

The School will monitor the effectiveness of Access Arrangements through their regular use in teaching, 

learning and internal assessments to ensure they remain appropriate and continue to meet the pupil's 

needs.  

Appropriate evidence will be gathered and retained in accordance with JCQ requirements, including 

evidence of need, normal way of working and, where required, assessments completed by appropriately 

qualified specialists. 

Applications for examination access arrangements will be made in accordance with current JCQ regulations 

and examination board requirements. 
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EAL Policy  

Introduction:  

Duke of Kent School recognises the rich contribution made to its community by those pupils who have 

English as an Additional Language (EAL), and who may have had significant life experience of other cultures. 

Studying in an additional language, particularly if family are living overseas, can present considerable 

challenges, however, and the School seeks to support pupils with EAL in a number of ways: through 

academic provision, through communication with pupils and parents, through support with cultural and 

social development. We pursue equal opportunities for all members of our community and value diversity.  

Academic Provision:  

1.1  Pupils for whom English is not the primary language will be screened on admission and will have 

appropriate access to EAL lessons where this is deemed appropriate by the Head of Learning Development 

(SENCO), either from arrival or at any later stage in their School career should the need arise. The School 

recognises that having English as an Additional Language is not in itself a special educational need, although 

some pupils may have both EAL and SEND. 

1.2  Small class sizes mean that pupils will receive considerable attention in the classroom. Where 

appropriate, Learning Support assistants can be assigned to support EAL pupils outside the classroom in 

specific areas of challenge, with a view to working towards ultimate linguistic independence. Depending 

on the level of support, this may incur an additional charge. 

1.3  Staff are expected to keep in mind the needs of pupils with EAL in planning and delivering lessons. 

All teachers will be expected to be sensitive to EAL pupils need to have contextual support in order to 

access all areas of the curriculum, for example.  

1.4  Pupils of appropriate ages who have strengths in languages (e.g. Russian native speakers) not taught 

as part of the School curriculum will be encouraged where appropriate, and supported when possible, to 

study for public examinations in their native language. This is a powerful way of supporting EAL pupils to 

achieve positive educational outcomes from their linguistic heritage, reinforcing skills for future use, and 

formalising learning.  

Communication with Pupils and Parents:  

 

2.1  Particular care is taken with the provision of information for EAL pupils and their families: materials 

must be clear and should be checked for potentially confusing idiom and cultural assumptions.  

2.2  Reports/letters are sent home electronically for ease of translation where this is required. 

Relevant school publication or communications maybe produced for parents in translation on request 

where possible. Interpretation services can also be arranged for parents, with appropriate notice of the 

request, when required. There will be a cost for this service.   

Cultural and Social:  

 

3.1  Pupils with EAL play a full part in the life of the School and are encouraged and, where necessary, 

supported to take part in activities, for example, in which they may have had no prior opportunity to 

participate.  
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3.2  Events such as European Day of Languages and World Book Day present opportunities for the 

whole School, including pupils with EAL, to explore a rich variety of other languages and cultures, 

enhancing the global perspective of the School community and stressing to peers the skills being developed 

by pupils with EAL. A variety of national cuisines are often presented by the team in the School Kitchen.  s.  

3.3  Pupils, including those with EAL, are encouraged to give presentations in Form/Assembly time, and 

in English lessons, about important aspects of their lives, including cultural heritage or traditions.  

3.4  Form Tutors will pay particular attention to the social development of pupils with EAL, supporting 

the development of friendships where necessary.  

 


